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A CONFERENCE on SEX EDUCATION was held in 
Conway Hall, on July 1st and 2nd, 1933, by the Federation 


of Progressive Societies and Individuals. 


It was the aim of the Conference to provide a platform for 
the description and discussion of actual experiments in sex 
education, being made in homes, schools and elsewhere at 


the present time. 


The F.P.S.I. owe a debt of gratitude to Janet Chance 
who originated and directed this Conference, to the con- 
tributors, to Kathleen Styles the Federation Secretary, 
and to many other devoted workers whose energy and 
enthusiasm made success possible. 
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Notes on Contributors. 


Message to the Conference from 


Mrs. WARE DENNETT. 


Indeed I am glad to send a greeting to the Conference on Sex Education 
for the Young. 


Neither you nor I, nor many of those at the Conference will live to see the 
day when, as a whole, we Anglo-Saxons on both sides of the Atlantic will 
have fully shed our inner feelings of shame and fear regarding sex. But the 
younger people will, 


They will more and more acquire an attitude which makes sex take its 
proportionate place—not as an obsession or an unclean mystery, and not 
as a merely biological function, but as one of the great and beautiful bases 
of a well-evolved life, a thing to be understood scientifically so far as is 
humanly possible, and to be felt with joy and power—the kind of power 
which rightly belongs to all vital expressions, the kind which is self-directed 
and utilised to produce the ‘abundant life.’ 


Fine progress has been made within the last twenty years, but more is yet 
to come. And some fine day, the human race will really be quite nice to live 
with ! , 


Introduction by JANET CHANCE. 


“‘Dvu you really consider that there is much need nowadays for sex educa- 
tion? Surely the whole subject is receiving ample attention already ?’’ 

This question and the implied opinion are typical of the attitude of a 
large number of those who find themselves unable to ignore this important 
issue. They are aware that there is a growing advocacy of radical change 
in this aspect of home and school training; they see new varieties of investi- 
gation, experiment and opinion in sexology; and they are met with a strength 
of conviction and an urgency of demand for reform which cannot lightly 
be set aside. But the whole business wearies, disquiets or repels them to 
such an extent that they would gladly assume that it is alk unnecessary, if 
not positively harmful. 

Unfortunately for their peace of mind, the facts do not support their 
assumption. Sex education is not only necessary to-day, it is vitally and 
urgently necessary both for individual and social well-being; and it is 
doubtful if this is ever denied by anyone who values highly. the sexual side 
of life, and has given thought to its possibilities. The facts of the intimate 
lives of men and women of to-day provide countless proofs of the failure 
of past education in this sphere and there is little indication that the fathers 
and mothers of to-day are, on any large scale, revising that education to 
meet the needs of their children. 

Let anyone who doubts this, select two or three families, of whatever class, 
and meditate on such facts as he may be privileged to know in confidence 
or discover by observation, which reveal the sexual behaviour and opinions 
of those families. Let him ponder the remarks that are made in conversation 
before the children bearing on the relations of the sexes, on newspaper 
stories, On marriage and divorce; let him consider the behaviour of the 
teachers and parents concerned when any sexual difficulty, however trivial, 
arises, and let him follow up the resultant quality of sexual life achieved 
by the children in marriage or elsewhere, and ask himself whether, in spite 
of all the superficial publicity given to sex questions, by any standard at 
all, he can call those families decently educated in the things that concern 
their emotional and sexual selves. 

Can anyone be considered accurately or wisely prepared for life in this 
sphere, who has been brought up in a home where the sex life of the 
adults is wholly concealed, or is only referred to as a thing which should 
not be referred to; and who receives at school no introduction to a know- 
ledge of human reproduction or to a sensible handling of the problems and 
possibilities which centre round sex? And yet, it is quite common to find 
one or other or even both of these harmful conditions present in a child’s 
upbringing. The state of affairs, for example, in our London State Schools, 
is revealed by the fact that every attempt to include sex education in the 
curriculum has had to be disavowed or suppressed from headquarters (al- 
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though possibly unofficially considered valuable). And yet from a science 
mistress in an elementary school we learn that 99% or even 100% of her 
children have received no sex instruction at all at home. 

It is abundantly clear that in the past instinct alone has not sufficed to 
make sex life happy, or even decent. It is, therefore, important to know 
whether or not we are supplying the knowledge and guidance in this sphere 
which we attempt to give our children in every other sphere; and, 
if we agree that it is wise to include the sexual aspects of life in our education, 
and that this is most inadequately done at present, to ask how we are to 
set about it, and what is to be our ultimate aim in attempting a change of 
attitude. 

D. H. Lawrence once wrote: 

‘if only our civilisation had taught us how to let sex appeal flow 
properly and subtly, how to keep the fire of sex clear and alive, 
flickering or glowing or blazing in all its varying degrees of strength 
and communication, we might all of us have lived all our lives in 
love, which means we should be kindled and full of zest in all 
kinds of ways and for all kinds of things.” 

This is, no doubt, alas, asking too much. Only the rarest people, in the 
most fortunate of circumstances, could ever hope to achieve so much. But 
it strikes a note, it sets a standard which the would-be educator would do 
well constantly to call to mind. It is, in common with much that Lawrence 
wrote, an exquisite expression of what the flowering of the emotional and 
sexual self can mean, and leaves us appalled at the comparative poverty 
and misery of our own expectations and achievements. If even half of this 
might be true, ought to be true, how have we strayed so far from it, how 
have we come to make of this beautifying, exhilarating enhancement of life, 
the furtive, timid, crippled thing which our sex life so often is? And how 
are we to set about restoring that sex life to the health and sanity which must 
underlie such nobility and grace? 

There are some fundamental requisites for such a restoration if it is to 
come about through the education of the next generation. It is essential 
that those who handle the sexual aspects of life with young children, should 
do so accurately, vitally, candidly and casually. They must have knowledge 
of that of which they speak; they must themselves be alive and responsive 
to sex (in any of a number of ways); they must be unembarrassed by it 
and unafraid of it; and they must be so at ease with their knowledge and 
with their experience that they can be casual in their handling of it. This 
at all events is surely what must be aimed at. Sex must no longer be the 
Cinderella of the family (give her a chance and she will live up to Cinderella’s | 
reputation and prove something much more attractive); it must no longer 
be a ‘‘marked’’ subject, a ‘“‘special’”’ part of life; it only asks to be treated 
just as the rest of life is treated; treated, that is, on a par with health and 
manners, for example, and allowed that open play of opinion, discussion and 
experiment which alone solve our health puzzles or our social blunders. 
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At this point, if so much is agreed, the question usually arises, ‘‘but by 
whom is this best undertaken, by the parent or the teacher?’’ The very 
question betrays the old fears and reluctances of the past. Let us be quite 
clear about this: if our aim is to rid sex education of all embarrassment 
and false shame, then, of course, neither parent nor teacher must handle 
it so, for if cither treats it with prudery or distaste, then much of the good 
work done by the other will be undermined. So that there is no question 
at all, but that as soon as possible both parent and teacher must co-operate 
in the same candour and accuracy of teaching according to their capacity. 
And the only problem that remains is who may best undertake the positive 
teaching to-day, when perhaps a first attempt is being made to deal adequately 
with some particular group of children. Obviously then, it is the duty of 
both parent and teacher to behave as rationally as their temperament and 
upbringing will allow them, and when they are inadequate themselves, to 
leave the way clear for those who are more at their ease, If this were honestly 
done and scope and encouragement were openly and sincerely given, then, 
where home teaching is inadequate, there would very soon be found teachers 
ready and willing to undertake it. 

The writers of the papers that follow are all teachers or parents who 
have had some direct experience of dealing with sex education or biological 
teaching. They were chosen as people, who, approaching the question, no 
doubt, from differing angles, all approach it in a constructive and progressive 
spirit and bring, along with their suggestions for reform, a personal know- 
ledge of the actual conditions of school and home life in England to-day ; 
of the circumstances, for example, that face a teacher in a State school; of 
the scope offered to a science master in a Public school under a board of 
governors; or of the possibilities of sex education in an elementary school. 

It is hoped that this discussion of actual conditions, actual limitations and 
actual achievements will prove of value to the members of the teaching pro- 
fession and others who are conscious of the need for a sound sex education, 
and are considering what action may be taken, in their own circumstances, 
in the present state of public opinion, 
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Sex Instruction in the Nursery. 


By WINIFRED DE KOK. 


1 think that if I had been. asked to talk on this subject, namely, Sex 
Instruction in the Nursery, a few years ago, I should in all probability, have 
delivered a far more interesting and convincing lecture. 

At that time the whole matter was more debatable in my mind, I got 
far more heated when arguing with others, although then my theories had 
never been put into practice. 7 

Since then I have had two children of my own and have had the pleasure, 
a doubtful pleasure at times, of answering their ceaseless questions about 
almost everything in the universe. I have had the opportunity, which I 
seized upon gladly, although not markedly so, of giving them true answers 
to everything about which they questioned me. 

It has all worked out so beautifully and simply that now J find I have 
very little more to say to anyone beyond ‘‘Answer all questions truthfully.’’ 

However, I do realise that there is a little more to talk about. 

I myself suffered a great deal from having been brought up in a 
home where any discussion of sex was taboo. In spite of the fact that we 
were a very large family, and a baby was always in evidence or on the 
point of arriving, birth was a subject which was never openly referred 
to. It took me many years to get straight on the subject of sex. Much 
time and energy which could have been creatively employed was wasted 
in wondering and trying to find out the truth. I know mine was not a 
unique case, but it was my own experience which made me realise how much 
easier life would have been for me if I had been brought up to look upon 
sex as a normal and healthy function. 

Having then decided that it is good to tell children the truth, the next 
point that must be decided is how exactly to convey the facts to them, 

Dr. Kimmins in his introduction to a delightful little book, How a Baby is 
Born by K. de Schweinitz says: 

“I had never fully grasped what a provotan and regrettable dif- 
ference of opinion existed with regard to the subject until, as 
a member of an adolescence commission, the question of sex in- 
struction came up for discussion. Many witnesses who held im- 
portant positions in the education profession, appeared to think 
that the responsibility for such instruction should be upon parents 
or medical men, and that it was certainly not the function of the - 
schoolmaster to deal with so delicate and domestic affair. Parents, 
however, in giving evidence, ‘suggested that it was the duty of 
the school, rather than of the home, to deal with such an important 
matter.”’ 

To my mind, there is a fundamental fault in most of the methods advo- 


cated; namely, education in sex is differentiated from other education as 
though it were possible to keep the child’s interest in sex in, abeyance 
until a suitable moment. When this moment arrives the book or pamphlet is 
placed in the child’s hands or else some adult tells the child a parable about 
flowers, birds, rabbits and so on, gradually leading up to human beings. It is 
quite hopeless to expect a child handled in this way to have a sane idea of sex, 

Parents should realise that as soon as the child is intelligent enough to 
begin wondering about the world around him, which is long before the 
moment he begins asking questions, just so soon is he likely to develop an 
interest in sex, 

Children vary considerably in the number of questions they ask about 
things in general. Some children from the time they first learn to talk, 
do not cease asking questions until they have found some solution to the 
mysteries which surround them. The mother needs infinite patience to 
cope with this endless stream of questions, but each question must be 
answered truthfully to the best of her ability. Sooner or later there will 
be a question about some sex manifestation. To delay the answer is to 
make the child suspect a mystery. To begin even a simple lecture on biology 
at a moment when the child merely wants a straight answer to a straight 
question is going to create a false atmosphere. The question must be 
answered at once and in just the same casual way as in any other, To 
the adult with sane ideas about sex, there is no reason for compromise, 
and no awkward situations will arise. But even the parent who has failed 
to get rid of a feeling of embarrassment when sex is mentioned should 
strive to remember that this embarrassment does not exist for the child 
unless created for him by the adult, and should answer every sex question 
in as matter-of-fact way as possible. 

I often find Julia’s questions about sex difficult to answer, but then so 
do I questions like the following : 

‘“‘How do flies manage to walk on the ceiling ?”’ 

‘‘Because they have feet that can stick to the ceiling.’’ 

After a pause: ‘‘But if they have sticky little feet how can they fly away 
again ?”’ 

I find such questions very difficult to answer in such a way that she 
will understand, and she sees and appreciates my difficulty. Therefore, when 
she asks me a question about sex, and I find it difficult to get a good 
answer, she waits patiently and sometimes even tries to help me out. 

A more difficult situation arises when we get a child who asks no questions. 
Mothers often say to me: “‘I am only too willing to tell my child about 
sex, but he never asks me anything about it.’ 

I am convinced that in the normally intelligent child this is due to some 
inhibition. 

Sex education actually begins long before the moment when the first 
question is asked. The baby exploring his body passes on from fingers and 
toes to find his genital organ, and the discovery of this new part of him- 
self may enrapture him. 


If the mother or nurse finding him thus, snatches his hand away, or 
worse still smacks him, saying ‘‘Dirty boy,’’ a very definite stamp of smut- 
tiness and taboo will be set on his future idea of sex. 

We may expect the same result if the child is imbued with the idea that 
the functions of excretion are dirty or disgusting. Most mothers and nurses 
seem to overlook the great importance which excretion plays in a child’s 
life. In the new born baby suckling and excretion are the two most im- 
portant sensations, when the child gets older and is successfully weaned 
he gradually forgets the extreme pleasure he obtained from suckling but 
the interest and pleasure in excretion become more conscious. Nurses and 
mothers should try to look at this characteristic in a child as a perfectly 
normal one, There is nothing dirty in it at all, it is merely an expression 
of the child’s wonder and delight in something he has created all by himself. 
If a mother must hand her children over to a nurse she should have a frank 
talk with her about these matters, being very explicit om what attitude 
she wishes the nurse to take. If a child has been unfortunate enough to 
have either parents or nurse who take this view that these functions are 
unclean, he is bound to associate the same idea with sex. The sexual organs 
and excretory organs are so placed that the child cannot easily differentiate 
between them, and if excretion is dirty and taboo, so too will sex become. 

In such a child one cannot expect questions to come easily, if at all, and 
the problem of instruction in sex becomes much more difficult and more 
individual. 

The stimulus for most questions about sex is the birth of a new baby 
or young animal. In some cases the stimulus may be absent, as for instance, 
in the case of an only child who leads an abnormally sheltered life. To leave 
the child with no knowledge of the ordinary facts of life until school age 
is reached is to run the risk of this knowledge reaching him in an undesirable 
way. Very often, keeping pets in pairs, will arouse questions and the 
necessary information can be imparted in this way. 

A simply written book, like for instance, that excellent one I have already 
mentioned by de Schweinitz, How a Baby is Born, might be read to the child 
in exactly the same way as any other book. 

Perhaps my. experience with my own two children may be of interest 
and help to my listeners. 

Julia is now six and Christopher four years old. I have been both mother 
and nurse to them from the beginning and thus have had all questions 
levelled at me. Julia began asking questions as soon as she could talk, 
about everything. While acquiring her vocabulary, she would go round the 
room touching things and saying, ‘‘What’s this, Mama?” 

Her first sex question arrived before she was two, when a few days after 
her brother’s birth she noticed his genital organ and said ‘‘What’s that, 
Mama?”’ 

When she was three she asked me ‘‘Where did we get Christopher ?’’ 

After that various questions cropped up about animals and people all of 
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which were answered quite simply and casually, giving no more information 
at the time than just the reply to the question. 

Christopher asks far fewer questions, probably because he is always present 
when Julia asks hers and thus gets his information that way. 

At the present time they know all the facts of birth, know that male and 
female co-operate in the creation of young and have an open and simple 
attitude towards any sexual manifestation. It does not worry them, nor do 
they appear to discuss sex much with other children. 

I think discussion on these matters only takes place when there is lack 
of knowledge. There is no embarrassment of any kind in their minds, about 
the subject. For instance, a few days ago Christopher said at lunch time 
to someone who was remarking about his size ‘“‘Yes, I have grown quite 
a lot since I was a spot of jelly.”’ , 

‘My mind is at ease about them. I know when they go to school they 
are bound to hear smutty stories and discussions of a dubious nature. Owing 
to their knowledge and attitude towards the whole matter these will do 
little harm, 

We cannot shelter our children entirely from bad influences but we can 
give them such a sane and healthy attitude that, armed with the truth, 
will make them immune from any sexual shock. 


II 


Co-education on its bearing on Sex-education. 


By J. H. BADLEY. 


The bearing of co-education on the subject of sex-education in general 
may be considered in two ways. First, there is the particular question whether 
the presence of the two sexes in the same school affects, or should affect, 
the kind of sex-teaching that is given directly, and the way in which it 
is given; and secondly, the more general question of the influence of. the 
daily intercourse of the sexes at school on their sex-development and on 
such indirect training in its management and control as is ‘given by a 
school life which they both share. What I propose to do is to say as briefly 
as I can what conclusion my thirty-five years’ experience of co-education 
has led me to on both these questions. 

To begin, then, with its bearing on whatever direct teaching is given. 
I am a convinced upholder of giving the fullest and frankest instruction 
on the facts of sex and their meaning, This I hold to be necessary for three 
reasons: (1) To prevent the mistakes into which children and adolescents 
may fall through sheer ignorance or, even more probably, through a half- 
knowledge which only provokes curiosity without providing any safeguard. 
(2) To satisfy in a wholesome way the perfectly natural curiosity that all 
feel on a subject which sooner or later forces itself on their notice, and to 
enable them to feel that knowledge on this subject is as normal and as clean 
as on any other, And (3) To escape the possible results, physical and mental, 
which the psycho-pathologists have shown to be the common outcome of 
an attitude of repression towards a natural instinct for which we must find 
a healthy and helpful outlet if it is not to be a cause of difficulty, not to 
say danger and misery, throughout a great part of life. 

For these reasons, I hold that those of us who have the care of children 
are failing in our duty if we do not give them all the help we can. The 
only question, to my mind, is as to the time, the extent, and the manner 
of the instruction to be given. I should make a difference between the 
treatment of younger and older children. With the former I should say: 
tell them whatever they want to know, when they want it, and as fully as 
they can understand it. If life has not already done so, nature-study will 
provide occasions, and the knowledge comes best when it comes most natur- 
ally, out of the interest of the moment and confined to that. If that is done 
the knowledge of this subject ought to take a natural and minor place in 
their minds among the rest. But for older children, those who have reached . 
or have already passed the age of puberty, something more is needed. 
At this stage, therefore, we have to make occasions for giving fuller in- 
struction. That is where the school has a definite part to play. 

What we do in my own school is this. Before a child comes, we send 
a note to the parents pointing out how desirable it is that the child should 
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have some knowledge of this kind before coming into a community where 
he (or she) is sure to come up against it in some form; and how desirable 
it is that this knowledge should be associated first with the home and 
the parents, if they—the mother is| usually one who is best able—can give 
it. Some do; many do not, either through feeling that they cannot, or 
that there is nd need, or that it is too scon. We have, therefore, soon after 
the children enter the school to assure ourselves if this has been done, 
and sufficiently, or else to do so ourselves so far as may seem necessary. 
That is done by the housemaster as housemistress as being the one who 
comes into closest daily touch with the child and whom, therefore, they 
do not feel to be a stranger. The subject is next met in class, whether as 
part of the study of biology (which we consider to be an essential part of 
the science teaching), or in special lessons on anatomy that form part of 
the physical training in connection with gymnastics, And beside these, in 
the later school years, between sixteen and eighteen, we arrange a special 
course to deal still more fully with the facts and problems of sex and marriage 
and parentage. 

But what has this, it may be asked, to do with co-education? Could not such 
teaching be given as well, or possibly even better, in a school for one sex 
only? Certainly it can be given in any school, and is needed in all alike. 
But if such teaching is to be given in class, as part of the regular school 
course, so far from this being more difficult in a mixed class, it is, to my 
mind, an advantage to have boys and girls together. Not only will each 
approach the subject from a slightly different viewpoint and be interested 
in a different aspect of it, thus making the treatment more complete, but 
also the very fact that it is being investigated and discussed by both to- 
gether helps to make it more matter-of-course in their minds, a normal 
part of normal knowledge; and helps also to free it from unwholesome 
sentiment and from the sense of taboo which gives it the attraction of 
the mysterious and forbidden. This gain is greater still in any advanced 
course, with older boys and girls, in which sex is treated in its specially 
human and social aspects. In my own case I began by talking about these 
matters to the two sexes separately; but many years ago some of them said 
to me that it would be a still greater help to talk to them together, as 
putting the whole matter on a simpler footing and satisfying their need 
to know each what the other felt about it without discussing it furtively 
amongst hemselves. So since then we have followed this course, and, as I 
believe, with none but beneficial results to both sexes. 

The continual daily intercourse of school life, the sharing of the same 
lessons, occupations, interests and the working out together of the same pro- 
blems of self-government, is the natural way of keeping the development 
of the sex-instinct sound and normal, and further of assuring, by the give 
and take of ordinary experience, a mutual understanding and matter-of-fact 
relationship between the sexes which is the best foundation both for a 
real and lasting love, and for sharing the needs and interests and work of life. 
It is idle to deny that the sex-instinct is present even in school years and must 
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find its means of development and some kind of satisfaction, better or worse. 
Instead of leaving it to gather round the unknown and thus prepare the 
way for later disillusionment, or driving it, by repression, into unwholesome 
channels—and both of these ways of treating it tend to give it an exagger- 
ated insistence—we should let it find its natural satisfaction in the comrade- 
ship of common occupations and interests. This, so far from promoting 
mere sentimentality and precocious love affairs, tends to make the relations 
friendly and sensible, and to give a background of mutual knowledge which 
can be a very helpful and steadying influence not only at the time but later 
on when passion supervenes. For it is only by working together and living 
together and together solving the various problems of a common life that 
boy and girl can learn to take each other at their real value, neither idealised 
for imaginary qualities nor misunderstood on account of actual differences, 
which each must realise and accept in the other if there is to be any sound 
basis either for love or friendship or for joint action in the common concerns 
of life. 

But if this end is to be reached co-education must not be partial and 
half-hearted. Rather it must be as complete as possible, with no unnecessary 
barriers and no merely conventional differences, but only such as are dic- 
tated, in matters of bodily exertion, by differences of strength, and in mental 
training by differences in ability, bent and vocational needs. Most of these 
are matters of individual difference rather than merely of sex; and whatever 
they may be there is still a wide field of common interest, both in the class- 
room and outside it, which both sexes can share, My point is that the 
more completely they can do so, the sooner will be established that mutual 
understanding and respect, all the stronger for being largely subconscious, 
a matter of habit rather than of reflection, which should be the goal of sex- 
education. 

To some, no doubt, such complete and continual intercourse during the 
years of early adolescence may seem merely to throw open the door to flir- 
tation and every kind of silliness. There are, unquestionably, some of both 
sexes for whom this may be the case. Some can only win through to im- 
munity by having an attack of the disease;. but this is the less serious 
if it comes at a time when it can be kept within bounds by a healthy public 
opinion in the school. If it cannot, then such a school is certainly no place 
for them. Those whose experience of boy and girl nature has been such as 
to lead them to think that these last are the majority will feel that co-educa- 
tion, if as complete as this and continued through the whole of the secondary 
school years, is too dangerous. That is not my experience, Through the 
thirty-five years since we began the training of boys and girls together, 
from the nursery to the age for college, on these lines, our belief has only . 
been strengthened that such a life together affords the best means for a 
sound sex-education. 
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The Child's Right to Sex Instruction. 
By ROSA VAN GELDEREN. 


Of none of the essential requirements of life do parents willingly or know- 
ingly deprive their children. Knowledge of sex is one of the essential require- 
ments of the child. The child itself demands knowledge by asking questions, 
but parents turn a deaf ear or satisfy the demand with misinformation or 
lies. As a rule, the parent entirely neglects sex teaching, but the need for 
sex teaching exists and asserts itself even in the life of the tiny baby. 

The baby is asked to show the pretty lady his strong arms, to point to 
his mouth and his beautiful feet. At the same time he is taught to ignore 
that little morsel that dangles so tantalisingly between his legs. He soon 
learns that to point to his penis is dirty and punishable by a slap from 
the supervising giant. While the baby is still quite tiny he is taught to 
believe that the Almighty has created a dirty joke that must be covered 
with a fig ieaf at all costs. This ‘‘Verboten’’ attitude diverts the child’s 
natural curiosity into abnormal, precocious and indecent channels. The 
mother herself has instilled the ‘‘Hush ! Hush !”’ attitude which later prevents 
the child from asking questions. It may be said safely that as regards know- 
ledge of sex, ignorance is not bliss. The neglect of sex teaching, distorted 
teaching or of insufficient and incomplete knowledge is bound to have an 
evil result. The child’s unconquerable curiosity must be satisfied, and if the 
parent refuses to do so there are plenty of others willing to supply the demand 
with distorted informaticn. Thus the child early acquires a wrong attitude 
to sex, and mental conflicts result. 

Rebellion against discipline asserts itself; lying, stealing, fits of jealousy 
and uncontrolled displays of bad temper, truancy at home and at school, 
are some of the ways in which the sadly troubled child expresses himself. 

A little later, more fears are added to the child’s already troubled mind, 
when new phenomena appear at the stage of puberty. Thus is added another 
miserable load of doubt concerning the natural function of sex organs. 

Confidence between parent and child has vanished previously with the 
withholding of information and the telling of lies, A tense, distrustful atti- 
tude has taken its place. To avold all this unnecessary misery, the child must 
receive its sex teaching before the age of puberty, and a start should be 
made long before it comes to school. The first information must then, of 
necessity, be imparted by the parent. 

What qualifications have the parents for parenthood? There is much to 
be said on this subject; be it sufficient to say here that parenthood, as we 
know it today, is the only profession for which qualifications are unnecessary 
and in which the apprentice, the raw hand and the quack are permitted 
to do as they please. 

Most parents are inexperienced in handling children and are unfit and 
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incapable of giving sex teaching. Very often they are unwilling. Re-education 
of parents and re-conditioning of parents is as necessary as sex instruction 
to children. 

Failing parents, therefore, who shall tell the child? The medical man, 
even if he be a popular house doctor, is associated in the child’s mind with 
a condition which is not normal—namely, sickness. The minister is associated 
with God and troubles such as death, divorce and quarrels between parents. 
It must also be bourne in mind that neither the doctor nor the clergyman 
has received training in child culture. It-is grossly unfair to expose the 
child to the hesitating, fumbling questions of either of these people. 

The teaching of sex remains, as does the systematic teaching of all other 
subjects, to the school. It is essential that the people delegated to do it 
should be specially trained or specially adapted. If the teaching is in the 
hands of the average biologist, he would do well to remember that the 
normal child is always more interested in his own external organs than in 
the internal organs of the dissected rabbit. 

A divergence of opinion as to when sex teaching should commence is a 
point of argument and debate amongst those who have decided that it shall 
be given. The answer seems to be brief and simple, namely, sex teaching 
shall commence when the child asks, (This places the onus upon parents 
and nurses; education of these people is, therefore, imperative). In all cases 
sex teaching should be given before the age of puberty. It must be remem- 
bered that there are children who never ask. That is not a normal condition. 
The reserve is due to wrong early conditions, for which the home may be 
held responsible. 

There is, of course, only one way in which to answer the child or give 
information, and that is, truthfully. There should be no solemnity which 
creates a disastrous atmosphere, there must be no pseudo-emotional senti- 
mentalism. There must be no mystery, nor sacredness, nor secretiveness, 

In my opinion, and except in exceptional cases, all school teaching of 
the subject should be given in ordinary class, or if the school is organised 
on the group plan, in groups. In schools where ‘ ‘persoonlykheid onderwys’’ 
(personal instruction) is given, this subject too should follow on those lines. 
In no case should differential treatment be meted out to the teaching of 
sex. It must conform to the teaching of all other subjects on the school. 
Iu my book on Parentally Deficient Children I shall be able to discuss at 
length the advantages of class or group teaching of this subject in the school 
over what might be called private teaching. 

Mary Scharlieb’s little book What Mothers Must Tell Their Children is 
an excellent example of how it must not be taught. To tell a child that 
‘‘the baby was living in a little house close to the mother’s heart’’ is an 
unpardonable lie and a gross underestimation of normal child’s intelligence, 
The chaos which must ensue, should a child, relying on its parent, believe 
this cruel story is grotesque. Mother is walking about with a little house 
in her body near her heart, In that house lives a baby. A child knows 
what a house is, but not what a heart is. To trust a child fairly he should 
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be told everything that he is interested in, everything that will prepare 
him to understand, enjoy and cope with life as it is and not as it is imagined. 
In sex teaching it is quite wrong and entirely unfair to leave in the child’s 
mind lurking curiosities. In sex teaching, contrary to methods employed in 
teaching other subjects, you cannot allow a child to work out problems for 
himself. For those who are willing to undertake the task, but are looking 
for a language in which to do it, i cannot recommend a better little book 
than How a Baby is Born, by K. de Schweinitz. 

My school is a large girls’ primary Government school in Cape Town. 
The earliest official age is seven years; the school leaving age is 16. The 
unofficial ages at my school are from one year and three months to 16 years, 

I have given sex teaching for five years, during which there have been 
three complaints. I know that any syllabus that does not include sex teaching 
fails to prepare a child for life, which should be the whole purpose of educa- 
tion. I have turned giggly, hysterical, unreliable, evasive girls into clear- 
thinking, happy, candid, practical and unrestrained children. I have never 
evaded answering any of their questions, I have never considered any ques- 
tion out of place or premature. I have told them the truth. I have removed 
their inhibitions, fears and complexes. I have even tried to re-establish 
in their minds confidence in their parents who have treated them so unjustly. 
I have tried to find excuses for the gross neglect and unfair treatment. I 
feel that I have prepared my girls for life. I feel that I have done well by 
my girls. 
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Sex Education in the Elementary School. 


By ZOE DAWE. 


I propose to give you a brief outline of my scheme for sex education 
in the elementary school, with some indication of the lines followed at 
specific points. I should first like to explain how this scheme as it stands 
came into being. 

I must point out at the outset that I do not teach this subject as a 
science; almost disregarding its scientific aspect I approach it from the 
purely personal standpoint, my aim being to enlighten the children and to 
give them that knowledge, so difficult to acquire and yet so ardently desired, 
about themselves. 

The school where I work is a Senior Girls’ School; the children come 
generally from poor homes, and, with a few exceptions, would be regarded 
as slightly below the average for intellectual qualities. — 

About ten years ago I was made responsible for teaching hygiene through- 
out the school, and I worked out a scheme which spread over the seven 
years that the child had to spend at school (7-14). 

I recognised that these lessons were not merely a new subject in the 
curriculum, but that they were definitely needed by the children as a practical 
aid to a healthier, and therefore, happier, mode of living. 

As I progressed, at almost every step I encountered problems that de- 
manded frank and outspoken handling. To give an example—the one, I 
think, that really awoke me to the needs that I must try to fill--a child 
who became ill was taken to hospital, where she was asked the usual ques- 
tion regarding the action of her bowels. It eventually appeared that they 
had not acted for at least a fortnight. As this child’s home was by no 
means one of our worst, this was a clear indication of the kind of instruc- 
tion that was needed, and I realised that if I didn’t give it, no one else 
would. 

‘At this time we were the old type of school. Children came at 7 plus and 
left at 14. When we were re-organised under the new scheme some six 
years ago, so that we only had children from 11 to 14, it became necessary 
to re-draft the scheme, and perhaps owing to one or two cases of girls 
becoming mothers at about 16 years of age, I felt that I must try to do 
something to help in this direction also—and so my experiment in sex educa- 
tion began. | 

I am} telling you all this because I want to give you a background, - 
so that you will see my plan as I see it. It is the background that is so 
important to an appreciative understanding ! 

This is my present scheme, divided into six terms or half years; although 
it is designated ‘Hygiene,’ it actually comprises as well elementary anatomy, 
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physiology, botany, biology, psychology, as well as the rudiments of diet- 
etics and home nursing. 

First term. New children at 11 plus, 

I take all those things connected with personal hygiene which the indi- 
vidual child can see to for herself: such as good posture and the reasons 
why this is necessary, how to attain a good appearance, the necessity of 
washing all over daily and how to take a ‘standing-up bath,’ and so on. 
Thence from external cleanliness we proceed to internal bicdninkee The 
last lessons, washing the outside of the body and how the inside is cleaned, 
are aids in breaking down some of the embarrassment which usually exists 
in a discussion of such private details. 

I should like to emphasise, at this point, the tremendous importance of 
developing an unembarrassed relationship between teacher and pupils; one 
has to remember the whole time that while the teacher may have shed 
her inhibitions, the child is a creature of her own home environment and 
that generally this means that she is rather ashamed of speaking intimately 
of her own body—she must not be shocked, the background must be pre- 
pared ! 

In talking of the excretory organs, I try to erase the old idea of nastiness— 
as most of you will know, psychology has taught us that it is the close 
association of the sexual with the excretory organs, which are so often 
stigmatised as ‘‘dirty,’’ that has much to do with later difficulties, due to 
repression and suppression. 

Second term. In the second term we do simple ‘anatomy,’ or the geo- 
graphy of the body. We build the body with a framework of bone, supplying 
muscles for movement, nerves to control these, blood to supply nourishment 
to the whole and we cover it all with skin. 

Third term, The way is now clear for the third term’s work, which is 
physiological. We now examine, in theory, the ‘works’ of the body—the 
organs—and it is in this section that we first touch sex instruction in a 
specialised form, for while talking of the abdominal organs we include the 
uterus in our survey. 

This, I know, is usually regarded as a difficult lesson, so I propose to 
state briefly the lines on which I work. 

I must remind you that the classes consist usually of about 4o children, 
from different types off homes and at varying stages of knowledge and 
experience. 99% or even 100% have received no sex instruction at all; all 
they know they have culled from ill-informed companions or from domestic 
experience. 

I use the term ‘uterus’ and do not proclaim this as the womb until the 
end of the lesson, so that the old associations do not interfere with my work. 

I begin by reminding the child of how a baby at birth is very incomplete 
and of how, in lessons on posture, we had observed that their own bones 
were not yet finished. (You will perceive that we are using our background). 
I point out that within, too, this finishing process is going on, and that 
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the last organ to develop is the uterus; that once it is finished it begins 
to “‘practise’’ for the work that it has to do when the body is grown up, 
We have learnt in our second term that the blood supplies all materials 
for the use of the various ‘‘works’’ of the body, and I explain the menstrual 
stream as the casting away of the blood supply which the uterus does not 
really use, as it is only practising. I point out that as all babies do not 
develop teeth, or walk or talk at exactly the same age, so, according to 
each one’s rate of development, the uterus may start acting at 11 or perhaps 
not until 17 or 18. 

I believe the psychological effect of such a lesson at this comparatively early 
stage (I think it might be earlier) to be most important. Instead of meeting 
this experience alone, full of fear, or disgust or irritation—all of these 
mental attitudes that help to increase pain and which may themselves have 
serious emotional reactions—the child awaits it with some interest; she 
knows it is common to all others of her sex, she accepts it as a matter of 
course and give it a normal place in her life, unless unsettled by home or 
other influences. 

An important point is that her knowledge will enable her to give her own 
children a saner attitude. 

This term’s work continues with a more detailed study of the organs of 
the thorax and of the circulation of the blood and its purification by lungs, 
kidneys and skin. 

Fourth term deals with food values and the digestive organs, and in our 

Fifth term we study ventilation and clothing values. In the 

Sixth term, i.e., at the end of the third year, we pass to Nature Study, 
examining in theory a typical plant, comparing it with the human body in 
its functioning, its feeding and its breathing, Seeking the reason for its 
efforts to gain food, air and sunshine, we perceive that its ultimate aim, 
the ‘‘fruit’’ of its striving, is the making of its seed. We gather from this 
that reproduction is the aim of nature. 

We study the making of a seed by the union of pollen and ovule, and we 
observe, too, the care that the mother plant may take to ensure that the 
seed may live. Then we turn to other examples. Fish—whose hard roe we 
recognise as ovules and whose soft roe we identify with pollen, giving it 
a new name ‘‘sperm.’’ Fertilisation is described and attention drawn to 
the terrific wastage that goes on and, hence the necessity for countless ovules. 
The next example we take is the frog, where the wastage is minimised by 
the ‘‘sperm’’ frog fertilising the eggs as they are laid, therefore the frog 
needs to lay fewer ovules than the fish. Yet she has to lay some hundreds 
as there are many dangers, even to the fertilised egg, in the waters (we 
usually watch frog spawn develop in a tank, and so know how few survive). 

Then we pass on to the bird, which lays fewer eggs still, for they are 
fertilised and then covered with a hard shell while still in the mother’s body. 
This means that they are much less exposed to risk and, therefore, fewer 
need be laid. 

Last of all we speak of mammals, where not only is the egg fertilised in 
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the mother’s body, but it is kept there, warm and fed and safe until it is 
a real little animal—a dog, or a cow or a pig, and then, when it is practically 
complete, it is “‘laid.”’ In the larger animals, where risk is almost eliminated, 
only one or two babies are !aid at a| time, 

This stage of understanding having been reached, reference is made to 
the human ovary and the menstrual periods are more exactly explained. 
Some explanation of conception is given and the development of the baby 
in the womb is followed. 

After this series I invite questions on any point that is not clear. Any 
difidence in making use of this unique opportunity really to find out the 
things one wants to know, is overcome by suggesting ‘‘If you think of some- 
thing later, come and ask.’’ This usually results in private questioning, and 
I repeat the question and answer at the next lesson, if I feel it to be a 
general or useful one. 

Much of the progress that I have made in the development of these lessons 
is due to the promptings I have received from these questions—such as 
‘‘How does the sperm get to the ovule?’’ ‘‘Where does the baby actually 
come out?’’ or even ‘‘There is something you can take, isn’t there, if you 
know there is a baby in the uterus and you don’t want it?’’ Such questions 
need to be met without sign of shock and to be answered frankly. 

A talk on choice in mating, on ‘‘falling in love,’’ on the sex urge follows 
quite naturally. 

Seventh term, Our next term’s work is on ‘‘Home Making.’’ This we 
approach from the “‘natural’’ angle. We suppose we are contemplating 
marriage, and I point out the necessity for preparation and organisation. 
Budgeting for rent, food, fuel, holidays, insurance, we decide that an 
average wage of 43 a week is necessary for two; we appreciate that if the 
family increases the income needs to increase; we examine economies, etc. 
The point I try to emphasise is this—that marriage is a partnership of two 
individuals, that it must be freely discussed beforehand, that responsibilities 
must be shared by both, and, that as her husband is unlikely to have had 
any instruction or guidance in such matters, the girl must undertake his 
ecucation before they are married. 

I feel I must remind you of the vast difference between the personnel 
of the elementary school and that of the secondary. In the secondary, 
broadly speaking, you have two groups of children. 

There are those of parents, who themselves have always enjoyed a social 
status and a financial security that has given them a cultured home, comfort- 
able surroundings and a sufficiency of food, fresh air, leisure, privacy and 
so on, and this desirable environment has also been the heritage of the 
children, who accept, too, as a matter of course, their secondary school with 
its adequate equipment, spacious playing fields, etc. Such children, we shall 
concede, have some—shall we call it?—intellectual background, 

So too, has the child whose parents, although they lacked such environ- 
ment in their own youth, have, by their own intellectual superiority and 
industry been able to provide such conditions for their own children. 
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Then you also have those children who belong to what we might call the 
‘‘elementary’’ environment, but who have, by winning scholarships, demon- 
strated the superior development of their own intellectual capacity. (I put 
it like that because I am inclined to believe that lack of intelligence is really 
only lack of development). 

Now in the elementary school, and I am now alluding to those which cater 
for the children 11 to 14—the Senior school—one has to deal with children 
who have had none of the opportunities that a ‘‘secondary’’ environment 
in the home supplies, and in the majority of cases intelligence has not been 
adequately developed. Please do not think I am belittling the elementary 
school child—far from it. I merely wish to call attention to the difficulties, 
and to indicate how impossible it would be to approach this subject, if it 
is to be of any practical value, from a purely scientific angle, such as we 
have heard discussed. Indeed, in different classes of the same age group 
great diversion of treatment has to be made. For instance, in an A class 
(that is, where the children have a high intelligence quotient) I; take a 
lesson or two tracing development from one-celled protazoa to two-celled 
reproduction, discussing the value of variation, survival of the fittest, etc., 
while with a backward class—I’m afraid science mistresses and masters 
would shudder to hear what I have to say to hold minds that have never 
been conditioned to attention, to give some understanding, some appreciation 
to undeveloped ‘intellects. I wonder what those who believe that the micro- 
scope, dissection and the scientific attitude is the only approach, would do 
for these? 

I hope you see that an essential point in the scheme I have described 
to you is that there are no special sex lessons, it just comes in. And before 
I close I should like to emphasise this fact—that sex instruction is only 
a part of general physiological, biological knowledge and that, therefore, 
it is imperative that it should have its normal background. It is quite wrong 
to take a child aside and furtively tell it what I believe is called ‘‘The Facts 
of Life’’ in ten minutes. Even in a single lecture by an expert this’ cannot 
be done. 2 

The lessons I have described to you I usually give to classes of q4o. I 
have recently been doing this work with over 60, without the slightest 
difficulty. 

The children want to know, To be successful the one who instructs must 
want to give. He must see and understand clearly the purpose of his work. 
He must see it as a whole and not just a part, and, therefore, even in the 
elementary school this must be the work of a specialist—one who takes 
the whole scheme. I do not approve of a visiting teacher; this suggests 
in the child mind that there is something peculiar about this business. Neither . 
can it be thrust on to an unwilling class teacher, for if wrongly handled, 
clouded with false modesty, fear or ignorance, much harm may be done. 
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Sex-education in the Secondary School. 


PT. FREEMAN 


I think that no one will question the need for instruction to our young 
in sex matters, because the alternative is the picking up of the facts ‘‘in 
the gutter,’’ with the absence of accuracy and outlook, It seems clear, 
too, that the method of tackling the subject will have to vary with the 
type of school, whether it be boarding or day school, and with the ages 
and antecedents of the boys. In the Secondary School, having regard 
to the age of entry, one cannot start with a clean sheet. Much will have 
to be unlearnt by the boys. 

Who is to give this instruction to children? The ideal people would be 
their parents; but there is, at present, in the average case, little to hope 
for in this direction. Parents are either too shy, or do not know how to 
begin, and, more important, do not possess the requisite biological know- 
ledge—for IJ am convinced that the right method of approach is through 
biology. The burden, if it is to be shouldered at all (and, so far, it generally 
is not) must be taken up by the Head of the School. He has in any case 
to take the responsibility; and I, for one, would not delegate the work 
to a younger and less experienced colleague. 

In the school which I serve general biology is taken by a specialist 
colleague in all the Lower Forms, and in some of the Upper Forms. I 
take Divinity with the Lower Forms, but, when the boys enter the Lower 
Fifths (at about the age of 14) I begin with them an ad hoc Biology course. 
The parents of all these boys receive a circular letter from me, describing 
what I propose to do, and asking them to let me know if they do not wish 
their boy to be given the course. They are not asked to reply if they do 
wish it. Of the hundreds of parents who have been concerned during the 
last four years I have not had one who dissented from the plan; but I 
have had hundreds of letters, all of which have been great sighs of relief 
that the work was going to be done. 

My work, outside of teaching, is very heavy, and there are 450 boys in 
the school, of whom 72 are boarders, 38 of them in my own house. I 
teach every boy in the school once a week, I mention this because it limits 
and determines the method which I adopt in this ad hoc Biology course. 
Some of the sets which I take in this subject exceed 40 boys. The only 
method which I consider possible in these circumstances is the use of lantern 
slides, mostly photographs and micro-photographs, of which I have accum- 
ulated a very large number. The course occupies about six terms. 

I begin with a short course of Stratigraphy and study of fossil plants 
and animals, in the attempt to present the slow upward climb of life through 
the ages, and to give the boys some sort of perspective. This is followed 
by the course proper, which opens with the study of the cell, nuclear division 
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of the ordinary kind, and reduction division, the purpose of which is ex- 
plained. The plant world is then taken from the ‘‘bottom to the top,’’ from 
the Algze to the Flowering Plants. The boys are made to see already 
that the method of actual fertilisation inj (e.g.) sea-weeds is not funda- 
mentally different from the method in mammals. ‘‘Sex’’ is not harped upon 
all the time, but the methods of reproduction are dealt with as they arise 
in the studies of the respective groups of plants. The evolutionary concept 
is kept well to the fore—e.g., the male and female prothalli of the hetero- 
sporus ferns are traced through to the flowering plants, 

The animal world is then dealt with in the same way. ‘Time forbids ex- 
haustive treatment of the Invertebrates, byt the Vertebrates are fully 
studied, methods of fertilisation and care of the young both before and after 
birth being carefully compared in fish, amphibia, reptiles, birds and mammals. 
Slides showing the development of the embryo in all these groups are used, 
and the chief anatomical details of the generative organs in mammals are 
illustrated. Not much detail is given in connection with the human genera- 
tive organs; an intelligent boy, knowing the structure of the organs in 
the higher mammals can easily understand the arrangements in human 
beings. But it is proposed to give them a recently published book on human 
anatomy in which the generative parts are fully described and illustrated, 

From this, the course proceeds to Heredity, the selective breeding of 
plants and animals, and the mechanism of Mendelian Inheritance. The bear- 
ing of this on social affairs (e.g., the problem of mental deficiency, and steril- 
isation of the unfit) is fully discussed. 

I speak quite frankly to the boys on the subject of masturbation. I do 
my best to prevent extravagant fears in the mind of any boy who may have 
formed the habit; but, though I am not qualified to give expert opinion, 
and though I know that medical opinion in some quarters is against me, I 
believe and say that the practice can never do good, and may do a good 
deal of harm, both physically and psychologically. I do not admit that the 
continued practice in a healthy and well-occupied boy is inevitable, 

After two or three lantern lectures on general bacteriology, the subject 
of venereal disease is dealt with. I do not enter into details; but the boys 
are bound to be made curious by the notices posted up in public lavatories 
and are entitled to be told something about the diseases. I give some account 
of the horrible results of them, and take the line of tacit assumption that 
those particular boys will not run the risk of contracting them, but that 
they will form an important part of instructed public opinion which will 
constantly have the problem before it as a sociological matter. 

I deal also, without giving any details of methods, with the matter of 
contraception; maintaining that the childless married couple are greatly 
to be pitied, as are those who have too big a family to bring up in the 
proper way. 

The ‘‘moral’’ side of the whole matter is kept to the fore throughout. 
I am aware that there are many who consider the subject to be amoral. 
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But I hold that we are more than mere animals, and have as our conscious 
aim the ultimate good of society. I make no apology, therefore, for the use 
of the word ‘‘moral.’’ Though Christian ethics does not lay down detailed 
rules on this matter, the general tenor (if you like, ‘‘the Golden Rule’’) is 
unmistakeable. I have never seen any other system of ethics which, if pro- 
perly followed, will so ensure the ultimate good of society. 

I modestly claim that the testimony of Old Boys, some of them up at the 
Universities, whose frank friendship and outspoken candour I greatly value, 
shows that the course has been of considerable value to them. And I should 
like to impress upon those who may think from what I have said that the whole 
course, both as to matter and as to method, is not outspoken and detailed 
enough, that it is easy to dogmatise when one has not to take the responsi- 
bility. The views of authorities and of parents, however unprogressive they 
may seem to be, have to be considered. Progress has to be slow and well 
thought out. We cannot accurately estimate the psychological effect of 
absolute outspokenness on children of tender age. To the person employed 
by a public authority I would suggest that the effect at present of methods 
which are too much of the ‘‘bull-at-a-gate’’ variety may well be the loss of 
his or her post, and, more important from the general point of view, the 
putting back of the clock in this matter for a good many school generations. 
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Sex Education through Biology. 
av ic Co Va tes & 


‘My main object in this paper 1s to give a short account of how Sex Educa- 
tion is attempted in a boys’ boarding school in England where I was the 
Biology Master. A few details about the school are necessary because it 
possesses certain special features and advantages that are not common, 
I regret to say, in many other schools. It is a small school, definitely pro- 
gressive in its educational theory and experimental in its teaching methods. 
The boys live a healthy life in the country, with good food, free, easy dress, 
and contact with farm, garden and estate. Staff and boys bathe naked in a 
river, and sun-bathe at every opportunity. The staff are mostly young men 
relatively free from conservative tradition and the pose of, the ordinary 
schoolmaster, so that they are on friendly and equal terms with the boys as 
much as possible. There is an intellectual atmosphere of discussion, criti- | 
cism and frankness, which makes an approach to a subject like sex (usually 
taboo in schools) not difficult or embarrassing. But we find that boys coming 
to us from preparatory schools between the ages of 11 and 14 are often 
already filled with repressions, inhibitions and taboos on all matters of sex. 
It may well be argued that at this age it is too late to give them a proper 
sex education, if it has been done badly before in the nursery or in childhood. 
In fact, at the age of 12 it is not so much sex education, but a de-condi- 
tioning and releasing from wrong ideas that is the important part of our 
work. It is sex re-education, But a boy who has the right attitude and 
sensible parents may even then be very ignorant of the details of reproduc- 
tion and the working of his own body, matters about which he is intensely 
curious. I find that through the ordinary Biology syllabus, especially in 
the first year of the course, it is easy to form a background for the discussion 
of human sex physiology, which usually arises in a natural way from boys’ 
questions. 

Instead of following, as is done in some schools, a long and laborious course 
through the plant and animal kingdoms before approaching the higher animals 
and mammals, we take almost the reverse order. During the first year’s Bi- 
ology, at the age of 13 plus (and perhaps 12) a boy makes his first dissections, 
usually starting with the frog. The dissection comes in the third term of 
the year, and it will be as well at this point to give an outline of the work 
that precedes it. Immediately on starting the course microscopes are used 
for the study of different types of cells which are the fundamental units 
of all living tissue. This leads to the study of the simplest living organisms— 
one-celled animals and plants. The sight of his first amoeba is a great day 
in a boy’s life. All the characteristics of life—movement, respiration, feeding, 
excretion and reproduction are seen in the simplest possible form in these 
minute animals. The evolution of multi-cellular organisms is then followed 
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as far as the Hydra in animals and the sea-weed in plants. This also covers 
the distinction between asexual and sexual reproduction, though the boys 
may not at the time be aware of the significance of this. But it is useful 
to be able to refer back later to the comparison of these two processes in 
the. Protozoa and in Hydra. Then comes the first dissection, The viscera 
and digestive organs are first studied, and a comparison is made with the 
mammalian and human digestive system. The whole question of the fate of 
food (also interesting to many boys, and supplying them with many hints 
on hygiene) is thoroughly dealt with. At the same time frogs have been 
mating in the school aquaria, and eggs are laid early in the summer term. 
The development of these eggs is carefully watched, and experiments are 
made on the feeding and growth of tadpoles. Now is the time to make a 
link across to sex processes, The obvious way is through the egg, Eggs 
have been seen in the ovary of a dissected frog, and it known how they are 
laid, fertilised and developed. Do other higher animals have eggs? How do 
they develop? Where they develop? Why do they develop? A female rabbit, 
mouse or other mammal is now obtained carrying young and is dissected. 
~Usuing a small mammal like the mouse, which is quite satisfactory, it is 
possible to have most of the class doing the dissection. The delight of a 
boy on finding embryos inside his specimen is astonishing, and there is 
no better way of showing the exact relation of the foetus to the mother, 
the placental attachment being quite easy to see. At this point I encourage 
the boys to ask questions about the human female, and offer to answer any 
questions they like to ask about sex in human beings. I have been told 
that this is where teachers find a difficulty; that the necessary extension of 
the matter to ourselves is a delicate and embarrassing affair, I have not 
found it so. To begin with the boys will ask any number of questions which 
must be answered truthfully, and will give all the openings necessary. The 
point that the link between animal types and human physiology is so diffi- 
cult to make, is a point that is so often stressed, that I wish to pause here 
to defend the biological approach. 

For this purpose I wish to refer to a book, Sex Education in Schools, 
by Tucker and Prout (Howe 3/6), which describes an experiment in sex 
education carried out in over 100 Elementary Schools in Wales. Chap. 5, 
entitled ‘‘Biologists Differ’? puts forward some arguments against the 
biological approach. They say (p. 61) that ‘‘the study of animal types is 
usually made so impersonal that no reference to human physiology is made, 
and it would therefore be very difficult to say anything really personal with 
regard to sex in this setting at all.’’ And further on ‘‘No child can be 
expected to make the necessary applications to its own life of the biology it 
learns unless these are directly pointed out by the teacher.’’ Of course, I 
quite agree, then why not go on and point them out? And again, ‘‘to give 
physiological details of fertilisation in plants and animals without going 
on to speak of human beings is likely to do more harm than good.’’ Quite 
possibly it would. I think it perfectly obvious that the teacher must go on 
to speak of human beings, but why should he not be able to do so in a 
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biological setting? What prevents him? I am bound to suspect that the 
teacher who fights shy of the task has his own sex life so badly adjusted 
as to make him afraid of the whole subject, and anxious to avoid touching 
on his own repressions. How else can we account for those teachers with 
whom, as the book goes on to say (p. 67) ‘‘as soon as the reproduction 
of the mammal was reached, there was a noticeable lack of ease, usually on 
the part of the teacher, and a consequent unrest or stiffening of the children. 
Often someone who feels compelled for reasons of scientific sequence to 
deal with the internal fertilisation of such a type as the rabbit does so with 
great embarrassment.’’ I will leave those who have some knowledge of 
psychology to say what they think of this Botany mistress who was asked, 
as the result of her teaching on the growth of seeds, ‘‘Do babies grow in 
the same way as the seeds, when they are not yet born?’’ She reacted by 
looking exceedingly embarrassed and blurted out: ‘Oh no, babies grow 
more like chickens hatch, only it is not nearly such a beautiful process (my 
italics), and I don’t want to talk about it now.” If those are the teachers 
we have, that is where the fault lies—not in Biology. I can only say again 
that I have not found the slightest embarrassment or awkwardness in ap- 
proaching the subject of human sex physiology in a biology class . . . I 
freely admit that the atmosphere of the class cannot always be said to be 
quite normal. Owing to the traditional taboos placed on a discussion of 
this subject a certain feeling of excitement is inevitable, and I myself have 
sometimes felt a little nervous in answering difficult questions satisfactorily. 
But my nervousness has been caused by a desire that the class should not 
misunderstand me, not by fear or shock. 

I wish at this point to go further than defend the biological approach, 
and to summarise briefly the great advantages it possesses. First, it gives 
a background for knowing what words mean. Immediately you start giving 
sex instruction you must use such words as ‘‘cell,’’ ‘‘gland,’’ ‘‘secretion,”’ 
‘“‘nerves,’’ ‘‘digestive system,” ‘‘blood stream,’’ and so on. The boy who has 
done such elementary biology as the course I have here outlined includes, has 
not only become familiar with these words, but has seen the actual things. 
He has seen a cell, he has seen a gland, he has seen nerves, he has seen a 
digestive system, a beating frog’s heart and the rest of it. Second, and 
this follows from the first, it is essential to get a concrete and real picture 
in the boy’s mind of what you are talking about. Diagrams are not enough. 
Practical dissection gives a spatial conception, and shows the true relation 
of all the organs and parts. It is very important to show the correct position 
in the body of the sex apparatus, especially in the female where it is entirely 
internal. An examination of a dissected rabbit leaves no doubt on this point. 
Third, the sex processes are shown to be fundamental throughout the history 
of life, and take their place as a natural part of a larger whole, Human 
reproduction’ is shown in relation to the reproduction of other animals. 
There is nothing biologically startling or unusual about our normal sexual 
activities. Though it is true that boys and girls do not necessarily connect 
reproduction in other animals with sex in human beings until it is pointed 
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out to them, yet they will always be interested and ask questions about it. 
When studying the amoeba or other protozoa, right at the beginning of the 
course, I always get such questions as ‘‘Are there male and female?’’ ‘‘Is 
there any sex?”’ | 

I now come on to describe the type of information that boys of 13 are 
anxious to receive, when we reach the stage of discussing human sex in 
class. I can best show this by taking a list of actual questions asked. I 
usually begin one lesson, at a suitable point in the course, by asking each 
boy to write down a question that he would like answered or that he thinks 
the class would like to hear more about. No boy knows what any other boy 
has written. I then look through the questions and answer them in a suit- 
able order. Directly I start other questions come orally. A large number 
of these questions are about the birth process. For example: 

What happens when the baby comes out? 
What would happen if the embryo died? 
Can you cut the baby out without hurting it? 
Why do babies sometimes die when they are being born? 
Some are about the fcetus itself: 
Does the baby live with the mother? If she suddenly dies does it die 
simultaneously ? 
How are twins formed? 
How do organs form in the baby’s body? 
Can the baby be stopped developing once it has begun? 
Many questions are asked (I am told this is specially the case with boys) 
on the subject of fertilisation. I choose the following to illustrate : 
Must more sperm be deposited to have another baby? 
Is the mother spermed once for each child? or does all the sperm go 
in to begin with? 
How often is the sperm ejected from the male into the female? 
How is it that sperm comes, and not like when you go to the lavatory? 
What is it that controls the sperm? 

There are many questions on the matter of what causes the sperm to 

come. And now this one: 
Could you send sperms from a bull to a cow by post? 

I was able to answer that this had been done, and was immediately asked : 
Has it been done with humans? 

Questions of a general nature were: 

How young can a girl have a baby? 
Why can’t some people have children? 
Is it true that mothers can give milk only when they have babies? 

It can be seen what a wide range is covered by these questions, and I 
do not see why any one of them should not be answered truthfully and 
immediately to boys of 13. If they have the understanding to ask such 
good questions, they have the right to know the answers. Later in the 
school when the subject turns up again—as it usually does in the fifth form 
at about the age of 16—more penetrating questions are asked which force 
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one to give details of such matters as birth control, abortion, ovulation and 
menstruation. Consider, for example, the following : 

How does a woman know she is pregnant? 

When can you have intercourse? Does a child come every time? 

Why are there not more eggs? 

Does the human pass down eggs every month or only when the sperm 

is there? 

Why, when poor people do not want children, do they have 16 or 20? 

What is birth control? 

Why can’t some people have children? 

Who suggests the getting of-a child? 

When can you say what sex the child is going to be? 

How is syphilis carried? 

These questions, which are selected as typical, I have no difficulty in 
answering scientifically and to the best of my knowledge. It is the kind of 
question that involves a moral issue that is most difficult to answer, I 
usually keep off the subject of masturbation in class, but it comes up with 
individuals in private talks. I think the most important thing in group 
teaching on these matters is to present the facts scientifically and unemo- 
tionally, and let the individual consider how to arrange his own behaviour 
to fit the known facts. It is not easy to generalise over morality when each 
person differs so much from the the next in feeling and physical constitution. 
I believe the moral attitude is considerably over-stressed by parents and 
school masters. It is time we frankly admitted that nearly everyone has 
undergone phases of masturbation, and that it has done the majority of us 
no harm. It is a mistake to attempt to stop masturbation in a boy by threats 
or lies or making him feel guilty and sinful. Boys who do not have their 
natural creative activities thwarted or repressed are not troubled so much 
by the habit. The boy who finds no approval from adults, and who is forced 
into rigid compulsory study of school subjects that his masters take no 
trouble to interest him in, is often likely to be thrown back on himself and 
masturbate. I am convinced that masturbation is caused more by moralising 
adults and stupid schoolmasters than by the natural inclinations of youth. 

As to the method of answering all the above questions, and of tackling 
this subject generally, the first essential is frankness and openness. I tell 
them all I know about what they ask, and don’t pretend to know all. It 
is very important never to fall into the error of teaching things we think 
it would be better for people to believe, even though we ourselves are not 
really convinced of them, This is fatal. A boy easily detects any trace of 
insincerity. I never make a set speech, and I find it best to be prepared to 
shoot off suddenly at a tangent to follow up boy’s questions. A laugh 
eases a situation where there is any tension. At any rate there is no need 
for solemn and serious faces, and it is best to talk easily and cheerfully, 
and to make sure of avoiding all long words which are not understood. Any 
particular emotional reaction of a single member of a class should be noticed 
and treated separately afterwards. 
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In conclusion I should like to say that those of us who believe that this 
kind of knowledge should be given, by responsible and temperamentally 
suitable persons, to all children while they are still at school, should do our 
best to convince headmasters and educational authorities of its necessity. If 
it means pressing for more biology teaching in schools then we must press 
for it. Biology is rapidly becoming a subject of first importance, not only 
as a scientific, but as a cultural subject, with wide implications in the realms 
of pyschology, sociology and economics. If it means finding suitable teach- 
ers, then we must find them and train them. We must do these things, 
and if we do not we shall never have a generation free from the horrible 
sexual repressions and unhappiness, that are so characteristic of our civil- 
isation today. 

Additional Note. 

It has been offered as a criticism of this article that I have described 
sex instruction, but not sex education. I must say in answer to this that 
I do not claim that mere knowledge of the processes of reproduction con- 
stitutes sex education. Such a claim would be ridiculous. All education 
results from the total life of the child. But I do claim that it gives a 
necessary foundation to the proper outlook, and one that is so often missing. 
We are only at the beginning of sex education, and it is difficult to believe, 
but nevertheless true, that thousands of adults do not know the simplest 
facts. To show how inadequate is mere biological teaching and nothing else, 
it is only necessary to point out that questions of morality are difficult to 
deal with in a biology class. Through Biology we are able to give sex 
instruction as a distinct part of sex education. We are able to present the 
facts, and the individual must be left to arrange his own behaviour in the 
light of the known facts. He may need guidance in this from some other 
source. Questions of morals and behaviour, when they do not involve definite 
biological consequences, must be decided elsewhere. Such things as art, 
tradition, and religion must greatly influence our attitudes towards sex. 
But I believe these attitudes should be. firmly based on proved facts, and 
not by mere indulgence in phantasies. 
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Social Life in School, and its bearing on 


Sex-development. 


Nic 7a dy eal bs 


Behind the whole question of sex-education lies that deeper problem of 
which the new psychology has made us all aware—the relation between the 
conscious and the unconscious mind. How far do we want to put knowledge 
about sex-life into the forefront of consciousness? We realise that the 
children who talk and think most about health are not the most healthy, 
nor those who glibly chatter about inferiority complexes and repressions the 
ones whose psychical life usually works most smoothly. Will those who are 
much instructed in sex-matters necessarily be the happiest and most success- 
ful in their sex-life? Humanity has gained much from the conscious know- 
ledge of the working of physical and psychical processes, but the gain is 
through the improvement of remedial methods, The real aim of education 
is to provide an environment which shall reduce to a minimum those diseases 
which at present make remedial treatment, both medical and psychical, so 
important. We live in a sick civilisation, and both child and adult suffer 
in mind and body as a result. It seems to me that whilst the incidence of 
physical suffering rests on the dispossessed classes, that of psychic mal- 
adjustment and disharmony rests with at least an equal burden on the well- 
to-do. Children brought up in the artificially sterilised atmosphere of the 
‘refined’ home, separated by class barriers from the vast mass of their 
fellows, and removed from any share in manual work, suffer in ways un- 
known to the slum child, This is true of the physical and psychic conditions 
connected with sex; for all the appalling physical burdens of child-bearing 
that rests on the women, the pyschic sex-life of the working class is, on 
the whole, saner and sounder than that of the bourgeoisie. My first most 
emphatic point in connection with this subject is that however much good 
remedial work may be done by health propaganda and sex instruction, no 
veal change will come in the conditions which produce present evils until 
a new social order revolutionises the environments in which our children 
grow up. 

But within the present order there are better and worse school environ- 
ments. The social life of school is an enormously important factor in 
producing the state of mind which achieves or fails to achieve a satisfactory 
sex-life, and the most important consideration is whether the social life 
in school includes both sexes or not. For three main reasons, I believe 
that co-education is essential in the vast majority of cases for sound sex 
development : 

(x). In segregated schools there is an artificial differentiation of children 
on grounds of sex alone. This produces a disproportionate emphasis on 
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sex differentiation out of harmony with the facts. There are real differences— 
we don’t want to ignore the sex factor which adds its spice in countless 
ways to all life experiences—but the practice of creating one set of tradi- 
tions, ideas and interests for boys and another for girls, runs counter to the 
fact that common humanity is a more fundamental thing than sex difference. 
It ignores ‘the extent of differentiation which exists within each sex, and 
therefore limits the scope of individual development for the exceptional. 
The undue emphasis on sex created in the child mind may produce over- 
precocity in sex, which creates unhappiness in a world where infancy is now 
so much prolonged. It may also create a fear of the other sex which is fatal 
in later years to sound sex relations, and in girls often accounts for the 
failure to dispel an inferiority complex throughout life. Lastly, it often pro- 
duces that sense of the inevitable antagonism of man and woman, that 
painful consciousness of which D. H. Lawrence makes so much, and which 
argues a defeatist attitude towards sex, never capable of achieving real 
harmony and happiness. 

A co-educational environment should, of course, give scope for the natural 
drawing apart of the sexes during the pre-adolescent years—nature’s bio- 
logical safeguard—but I personally believe that some contact during this 
time when boys and girls naturally despise each other is invaluable in giving 
them an insight into the other sex, which they will never lose. When sex 
interest awakens and the two sexes again draw together, they learn to 
work in spite of the presence of tthe other sex, for the lack of which prepara- 
tion many young people in the Universities and in business or professional 
life fail to make good. 

(2). There is also a definitely pathological consequence of segregated 
education, most noticeable, perhaps, in boarding school life. The biological 
tendency to compensate for absent factors shows itself in social as well 
as in individual life. Just as the blind man develops an acuter sense of touch, 
so a community from which one sex is excluded tends to develop in certain 
members the characteristics of the missing sex. The boyish type of girl 
becomes more boyish, and her psychic development is pushed in the direction 
of homosexuality by the influence of her fellows who need the boy contact 
as a normal part of their lives. No one who has worked in girls’ boarding 
schools can remain blind to the truth of this, and I am told that its counter- 
part is a perpetual problem in boys’ schools. 

(3). The most important argument for co-education is, perhaps, that 
happiness is an essential factor in satisfactory sex development. The un- 
fortunate frequency of a discontented and unsatisfied attitude of mind, even 
of those who are apparently well mated, is one of the most disturbing factors 
of life as we know it. I have come to the conclusion, after twenty years of 
work in schools, that happiness is a habit of mind which is either developed 
in childhood or never at all. I believe that a happy school life goes a long 
way towards producing it, and that it is largely the by-product of satisfaction 
which comes from the individual’s sense of functional activity in a com- 
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munity which gives wide scope for experience. A segregated society imposes 
limits which fetter experience and limit activities. Having spent my first 
seven years of teaching in girls’ schools, and my last thirteen in co-education, 
I have no shadow of doubt of the greater happiness of the children under 
the latter system. 

I have purposely made no mention of specific and conscious sex-instruc- 
tion, I believe that if it is given, it must be given with full knowledge of 
the pyschic condition of the children, and that it is therefore not normally 
a subject for class instruction. But it is absolutely essential that all desire 
for knowledge on every subject should be satisfied whenever it arises. The 
facts of reproduction, are part of the knowledge which the normal child 
demands young, and if parents are still so unenlightened as to have with- 
held them, teachers must provide them. But this seems to me a very small 
part of sex-education. The real sex-education lies in an attitude towards 
life which consciously seeks the fullest expression not only for the self, 
but for all the other selves in the community, and, because consciousness is 
focussed on the larger aims, leaves the unconscious free to find its fulfilment 
through the biological purposes of sex. 
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| An Ideal Sex Education. 
WHEODORE J: FAIRAEWEL: 


To some people it may seem strange to have it suggested that sex educa- 
tion starts while the child is still within the womb. But there can be no 
doubt that the emotional reaction of the parents to one another in the pre- 
natal period has its effect on the unborn child, and may be considered as 
the starting point of sex education. 

If we could choose, I suppose all of us would prefer to have a thoroughly 
male man for a father and a feminine woman for a mother, but if our parents 
are well matched, if they find completeness in each other, this is not as 
essential a condition as it might appear. The essential thing is that parents 
should find completeness in each other, and that neither should make use of 
the child for the satisfaction of unused libido. Work with difficult children in 
recent years shows that the possession of the child by the parent interferes 
very seriously with its normal healthy development. It may make a boy 
or girl child feel female towards his dominant mother or father, or male 
towards an extracting, parasitical parent; both conditions having unfortunate 
results when the adult stage is reached, if not before. 

Most children are dual sexed at birth, though some, no doubt, have 
severed their personalities at an earlier date. Dual sexed children need to 
exercise both sides of themselves at every stage of their development, until 
the maturation of the gonads or sex glands gives them a definite tilt one 
way or the other. A baby sucking is definitely introverted and female, when 
satisfied he or she will often bite or strike at the breasts, thus reversing 
the mental attitude; an instructed observer can watch the dual personality 
seeking expression in an ever increasing number of activities. 

At the third or fourth month a child’s cot should be placed in a separate 
room. Much distortion on the subject of sex appears in the child mind if 
it is engulfed in the emotional reaction of the love-making of the parents. 
Few people realise that, in its unconscious mind, the child is aware of 
what is going on, but interprets the love act in its own terms an an act 
of violence by a wicked brutal human on a weak one, The result upon 
the child depends on whether it identifies itself with the aggressor or the 
victim. Both identifications are bad. Where poverty makes the possession 
of decent accomodation impossible, the parents should do all they can to 
approach the ideal of completely isolating themselves at such time from 
their offspring.) 

In the next stage of development the child uses its stools as a means 
of expressing its mental attitudes. Sexual distortions are easily produced 
by the over-dominant parent who uses the idea of imposing clean habits 


1. Outbursts of temper and other emotional scenes between parents not always recognised 
"as sexual are equally harmful to infants and children. 
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as a means of satisfying her own sadism. Left alone to note the practices 
of adults, the child will find its way to modern hygiene without any exercise 
of domination by parent or nurse, whose one idea should be that of service 
to the child’s needs. | 

Long before the age of cleanly habits has been arrived at, the healthy child 
will have become aware of its own body, and no mother wishing to give 
her child an ideal sex education will ever interfere with the exploring hand 
or finger. She will, however, also take care that she does not secure gratifi- 
cation for herself by over attention to the child’s reproductive parts when 
drying it after its bath. , 

The ideal environment will, until adolescence, be a country one with 
close contact to earth. If the child we are considering is not one of a family 
it must be provided with playmates of approximately its own age, and there 
must be no prudery within the real or artificially arranged home circle. 
Identification of their physical bodies by children with their father or mother, 
as the case may be, should be made at the earliest possible date, provided 
it comes naturally and is not imposed. This is a different matter to the 
emotional identification I mentioned when advocating the removal of the 
child from the parental environment during coitus. 

As the child grows from infancy into the next stage, that preceding the 
shedding of its milk teeth, the need for open spaces and the possibility of 
escape from adults becomes more important. Running nude in a large 
garden, building huts in the woods or shrubberies, with plenty of opportunity 
for the doctor game and similar games of inspectionism and exhibitionism, 
are all important if our ideal is to be secured. All this time the child will 
be watching the life of its parents and of the domestic animals around it, 
Watching its mother’s body grow as the next child approaches its first 
birthday, and sharing with the parents the spiritual contact with the unborn 
member of the community. The parents will not only curb their jealous or 
sadistic feeling towards the child (so often described as necessary interference 
for the child’s welfare), but will answer every question—such as—‘‘Mummy, 
which hole do babies come from?’’ freely and unemotionally. 

This will take the child into its eighth year without having felt any 
disgust at its own functions, or any imposed feeling of wrong-doing. During 
the next few years entry will be made into the intuitional level of life, Ex- 
periences of early years will be pushed into the unconscious, to come to the 
surface again quite naturally at the end of adolescence when entry is made 
into manhood or womanhood in the physical and emotional partnership of 
coitus. 

In the years between the shedding of the milk teeth and puberty, the child 
tends towards a communal life. Its body, under the influence of developing sex 
glands, tends to become differentiated for reproductive purposes, the emo- 
tional self-completeness of the narcissistic period is overcome, and the ne- 
cessity of sharing the libido forces the child into a community existence. This 
is the easily recognised gang spirit. It does not differentiate the children 
physically, but emotionally; the Boy Scout and Girl Guide segregation is 
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unnatural in the early years, and super-imposed by a sex-obsessed genera- 
tion. In the early pubertal years the segregation, though more natural, is 
too drastic and complete. 

In this latent, or prepubertal period of growth, group instruction in general 
biological knowledge can well be given, and should include the evolutionary 
development of sexual differentiation in plants and animals. Individual in- 
struction by parent or teacher as to the specialised function of the male or 
female should be given, but the instructor must not only have the confidence 
of the child, but must be free from sex obsessions and super-ego distortions. 
Sex games will be discontinued, but experimental masturbatory interests will 
continue. If until the end of this period the ideal environment has been 

provided, the average child will enter upon puberty without fear and 
without any serious conflict. The boy will have sublimated his female desires 
in creative work and both boy and girl will have transferred their main 
interest in reproduction from the physical body to the domain of poetry and 
symbolism. More interest will be shown in the libidinous reactions of friend- 
ship than in physical contacts. 

To some children, however, the period of puberty always spells conflict. 
The boy refusing his self-crucifixion and unwilling to surrender his right 
of physical reproduction will have monthly nose bleedings or attacks of 
migraine, while some girls will suffer from lung trouble, digestive trouble 
and constipation coupled with excessive surface masturbation rather than 
accept the womb and subsequent breast development and the surrender 
of their physical masculinity. Through this latent period, open sunbathing 
and water bathing facilities should ensure for the child appreciation of itself 
as a being possessing physical attributes common to human beings as a 
whole. The entrance into puberty would undoubtedly be made easier if to 
the symbolic initiation of Confirmation and first communion were added, 
at any rate for girl children, a simple initiation ceremony which would include 
the act of dilation of the hymen.) 

Now we pass to the consideration of the final period of development prior 
to full participation in the life of sexual partnership. Symbolism and poetry 
reach their full height as a means of satisfaction, with the racial object of 
postponing motherhood and fatherhood until physical maturity is reached. 
In the early pubertal years there is a tendency to secrecy, and any desire 
to keep apart from communal activities should be respected. This attitude 
is slowly replaced by one of confidence in the individual as a differentiated 
physical unit. For the achievement of this the father’s attitude to the girl 
children is all important, and the attitude of the mother to her sons. The 
mother must progressively withold from her sons any of her male dominance, 
and present herself more as a recipient of their projected female ideal. 

The responsibility of human individuals for the creation of new person- 
alities should be faced honestly and openly soon after puberty, and this 
should be followed later by the provision of a simple text-book on sexual 


1. Religion, in its present incomplete presentation, is of little help to young adolescents. 
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technique, the physiology of reproduction and simple methods of controlling 
fertilisation. In later adolescence the parent or guardian should see that 
the deep psychological truths instilled by myths and poetry and religion 
are amplified by reasoned understanding of the sex act as a human relation- 
ship—as distinct from the act of reproduction shared with all sub-human 
life—the sacrament of love as a means of achieving the fullest mental 
development and perfection of the individual ego. Some knowledge of 
psychology and of the projection of the personality or ‘‘falling in love’’ should 
enable the child to be prepared for the emotional reactions of the period just 
before maturity. 

I cannot now discuss the many changes necessary in the ordinary school 
curriculum if boys and girls are to enter happily into sex life. Speaking 
broadly, there is far too much bookwork between the ages of 12 and 16, 
both for boys and girls. For most girls, many things taught now before 
the age of 20 would be better left until 35-40. At the latter age, after having 
produced and trained a reasonable number of children, and having thus 
satisfied the physical feminine in them, they ought to be ready to enter a 
wider mental world, either as creative artists, or as co-workers in extraverted 
male occupations. H. G, Wells has suggested universities for women of 
middle age. | 

Nor can I consider the subject of sex education of the adult, the experience 
of motherhood for the female and the male (by identification) and the sex 
education necessary at middle age, if psychic growth is to be continued 
to the full limit of the life span. I merely mention them to show that I do 
not consider that we ought to set up a boundary post to define the end of 
the period of our ideal sex education. If I attempted to put such a boundary 
to our education it would certainly not be at the end of the ‘‘teens,’’ when the 
child, now almost adult, for the first time since his or her narcissistic period 
again finds completion of itself, this time by physical unity with another 
human being. 


“An Experiment in Adult Education. 
ANEEE GRAIG. 


The meeting of this conference is an indication of the awakening of the 
public conscience to the deplorable state of sex education in the nursery, the 
school, the home and college. If things were as they should be in those 
institutions in this respect there would be no need for adult sex education 
apart from specialist work such as that necessary for the docter, the lawyer, 
etc, All that the ordinary man and woman requires to know about sex 
could be imparted by answers to questions that naturally arise in the growing 
intelligence supplemented perhaps by information contained in general les- 
sons on hygiene and biology. Unfortunately the questions are not truthfully 
answered and hygiene and biology lessons are rigorously expurgated of any 
reference to human reproduction. 

We have, therefore, to consider what is to be done with the adult product 
of this system. Two papers are being read at this Conference on the problem. 
Janet Chance will tell you about her work in Bayswater, and I am going 
to tell you about an effort being made with a rather different class of subject. 

We have today leaving our schools and colleges a stream of young people 
to whom the epithet ‘‘educated’’ is usually applied, many of them filled with 
zeal to right the wrongs of society in various ways. The Promethean 
Society,() which largely consists of and works among: this type of person, 
was struck by the prevalence of woeful ignorance on sexual matters. This 
ignorance will not surprise my audience, nor will it be necessary for me to 
dwell on the importance of the evil, Leave aside the question of the individ- 
ual life and its repercussions on the welfare of the community. Consider 
only the directly social aspects of the matter. These people are going to 
be magistrates, employers of labour, instructors of youth, members of local 
government bodies, committee men and women of all sorts, and _ social 
workers; at a minimum they will vote for those who make our sex laws. 
In all these capacities they will make decisions affecting the sexual lives 
of others and, unless something is done, those decisions will be made—as 
they are in the overwhelming majority of cases at present—in essential 
ignorance of the data necessary to a wise judgment. 

It may be asked why does not the spate of books issuing from the press 
on sexual subjects fill the gap in home and school instruction. It is difficult 
to answer this precisely. In the first place I think that the idea of taboo im- 
planted by the home and school attitude is so strong that few of these 
books are read by those who most require them, 1.e., the young. Secondly— 
and more important—is the fact that these books, as a class, are unsatis- 
factory. They are inexplicit and incomplete, often unauthoritative, and gen- 


1. This Society is now merged in the F.P.S.I. 
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erally more concerned with ethical exhortation than the giving of useful 
information. 

The Society felt that what was required was a course of instruction in 
which this subject was treated in the same way as the ‘‘educated’’ young 
person was used to having treated the other subjects to which his or her 
attention was directed. It, therefore, proceeded to draw up a syllabus for 
a course of lectures on ‘‘Elementary Sexology.’’ | 

This title perhaps requires a word of explanation. First ‘‘Sexology.’”’ It 
is possible to classify knowledge according to the activity to which it is 
relevant. If this be accepted we may define sexology as that body of know- 
ledge which is reievant to the sexual and reproductive activities of human 
beings. Then ‘‘Elementary.’’ This indicates that although completely 
covering the whole ground signified by ‘“‘sexology,’’ the course is only 
sufficiently detailed to meet the needs of the ordinary man and woman. 

The i ae of these lectures was to put those who attended them ina 
position : 

a. to conduct their sexual lives without misery due to factual ignorance; 
b. to form intelligent opinions on sexual ethics and sociology, 

The wording of a. should be carefully noted. It was not thought that 
you can teach a person to lead a satisfactory love-life, but you can teach 
them not to get into messes due to ignorance of plain facts, e.g., having 
unwanted children. 

It was felt that the course should have the following marks : 

1. It should be authoritative and only deal with matters which were 
scientifically established in the sense that this term is accepted in other 
branches of knowledge; or if matters on which there was a division of re- 
putable opinion were dealt with, the issues should be clearly stated. 

2. It should be entirely without ethical content or tendency. In other 
matters we have got used to the idea of ascertaining the facts of the case 
first, and then making up our minds what is right and wrong afterwards. 
This method must be extended to the sphere of sex if we are to make 
rational progress. 

3. It should be complete. Nothing was more remarkable among the class 
of people we are dealing with than the way in which those well informed 
on one aspect of sex life were ignorant or actually misinformed with regard 
to another. The evil of this state of affairs will be patent to all present, 
Nowhere more than in the matter of sex is “‘a little learning a dangerous 
thing.’’ With this consideration in view, and to limit attendance as much 
as possible to serious students, it was decided not to admit to single lectures 
but to insist on enrolment for the whole course. 

In this connection we may dispose of the fallacy—perhaps left over from 
the days of those classics What a Young Boy Should Know and What a 
Young Girl Should Know—that sex knowledge is one thing for a man and 
another for a woman. Knowledge is one, and human activity is one. Men 
and women must fight the battle of life together as comrades. They cannot 
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do so unless they understand one another. How can a husband properly 
understand, sympathise with and care for his wife if his knowledge of what 
is implied by childbirth is restricted to vapid blithering about the ‘‘glory 
of motherhood,”’ 

It was, therefore, taken as a matter of course that the lectures should 
be the same for both sexes, and in fact attended by both sexes simultaneously 
just as lectures on law would be. 

4. It should be given by one lecturer in order that the course should 
present a homogeneous and connected body of knowledge to students, 

5- It should be closely related to actual life and deal in detail with those 
points which experience has shown cause difficulty or fear, particularly to 
young people. | 

A provisional syllabus was drawn up with these points in view, and a 
doctor very generously gave a course of lectures on it to the Society itself. 
Each lecture was followed by a discussion in which members brought for- 
ward suggestions for improvements based on their experience or their re- 
actions to the lecturer. 

It was found possible to include in the audience on these occasions persons 
whose general standard of education and whose state of enlightenment on 
sexual matters approximated very closely to the average person for whom 
the final course was intended. 

The syllabus having been amended in the course of this working through, 
the next thing was to find a specialist to give the lectures. After interviewing 
and sounding a number of people it was decided to approach Dr. Norman 
Haire, and he, with the greatest generosity, consented to meet the wishes 
of the Society. It is worthy of note that our position, as representing his 
future students, vis-a-vis Dr. Haire, was very different from that normally 
obtaining between an eminent lecturer and his pupils. Authority normally 
lays down what shall be taught and how much it is good for the young to 
know. We were saying what we wanted to know and asking Dr. Haire 
to tell us. It speaks volumes for his largeness of mind that he accepted 
this position without demur. Indeed, we are indebted to him for improve- 
ment and amplifications to the syllabus, and also for his insisting that the 
number of lectures should be ten, and not seven as we originally intended. 

The lectures are to be given in the autumn. @) Owing to the fact that 
Dr. Haire is giving his services free and that the London School of Hygiene 
and Tropical Medicine are letting us have a lecture theatre at a discount, 
we are able to offer them for a modest fee of 1o/- the course. 

The syllabus is as follows : 

1. SEX ANATOMY AND PHYSIOLOGY : 
Female organs (Primary and Secondary)—Male organs—The 
Sex Cycle (male and female) — Menstruation — Menopause. 
Cleanliness of sexual organs, Circumcision. 
2 SEX vAGCTIVEDY:: 
a. What is orgasm?—TInvoluntary emissions and erotic dreams—- 


1. The course was attended by 300 students of all ages and has been repeated several times. 
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Emission for lubrication—Masturbation (male and female—nor- 
mality of). 

b. The sex act—preliminary courtship—Coitus (defloration, pene- 
tration difficulties, possibility of various modes of intercourse— 
surgical defloration)—Orgasm—Importance of female pleasure— 
Biological difference between men and women—Need for mutual 
desire, consideration and adjustment—Sex relations during 
menstruation. 

c. Gestation: symptoms, indisposition, care of mother (medical at- 
tention), preparation of nipples, etc., need for father’s care and 
attention, sex relations during pregnancy. Twins. 

Parturition: why so difficult? Medical aids, anzesthetics, abdo- 
minal disfigurement unnecessary. 
Lactation: importance of, methods of stopping disfigurement 
arising from, intercourse during. 

Sey anak DEVELOPMENT: 
Physiological (puberty, etc.)—Psychological—abnormalities (in- 
version, Sadism, Fetichism, etc., etc.). 

4. BIRTH CONTROL: 

a. Contraception—methods, importance of medical advice, psycho- 
logical ‘‘objections’’ not tenable, reference to defloration. 

b. Abortion—methods, not dangerous if properly carried out, dan- 
gers of non-clinical attempts. (Refer legal position.) 

c. Sterilization. 

5: -VENEREAL DISEASE: 
Causes—symptoms (simply described) — gravity — preventive 
measures—cure (medical treatment essential). 
6. »SEX-AND: THE- LAW : 
Marriage and Divorce. 
Responsibility for children, ‘‘legitimate’’ and ‘‘illegitimate.”’ 
Sex crimes and anti-prostitution laws. 
‘‘Immoral considerations.”’ 
Obscenity laws—includes Indecent Advertisement Act. 

May I make a few remarks on this syllabus which will illustrate how it 
carries out the requirements and principles I have laid down. 

Section 1 deals with our bodies sexually. 

It is odd that people should be so ignorant on this score, If it is a good 
thing to know what one’s stomach looks like, isn’t it equally good to be 
acquainted with the appearance of one’s uterus or testes? Yet educational 
authorities think otherwise. We are all acquainted with the anatomical 
diagram that stops short at the waist line. An incident of my boyhood 
comes to my mind. I was at the time fortunate in having an enlightened 
schoolmaster who did his best in difficult circumstances. He made the most 
of a weekly lesson called Hygiene, This was undoubtedly intended to be 
an affair of exhortations to neck-washing and regular bowel evacuation. 
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But this man took advantage of it to draw some fine diagrams of insides. 
One showed the alimentary canal and in its pristine state ended up bravely 
with the rectum nicely labelled. Soon, however, one of the school managers 
saw it, and the word ‘‘rectum’’ was covered over by a neat patch of white 
paper. 

‘Cleanliness’? in our syllabus is important, It is extraordinary the number 
of people who would not dream of going to bed without cleaning their teeth 
who never give a thought to portions of their anatomy requiring just as 
much care. 

In Section 2a we deal with sexual phenomena which occur in isolation, 

Here, -of course, the object of the lecturer is to dispel those fears—fears 
that are very dreadful in many cases—with which ignorance and superstition 
have surrounded these matters. 

In Section 2b, we deal with sexual phenomena arising out of the sexes 
getting together. 

Difficulties of penetration often cause great anxiety and unhappiness. I 
have known women treat the suggestion that sexual intercourse should be 
pleasurable to them as well as to their partners with naive surprise. In 
these matters a little knowledge often makes the difference between happiness 
and life-long misery. 

In Section 2c we deal with the normal result of sexual congress—the pro- 
duction of children. 

Here I think the syllabus speaks for itself. 

In Section 3 we deal with the sexual development of children. 

Here we strive to go beyond the immediate problem of adult education, 
for if we understood children properly the whole problem of sex education 
would be solved for the future, The lecturer will sketch the sexual develop- 
ment of the human from the cradle to maturity. 

It may have struck you as odd that ‘‘abnormalities’’ should appear in this 
place. But we have learnt that these aberrations are in many cases due to 
distortions of the normal course of sexual development in childhood and 
infancy—often a sort of arrested development. Again, you may say, this 
is a course for average men and women so why introduce this subject at all? 
I will give you one answer only out of many possible ones. Some time ago 
the Recorder of London sentenced a number of men to lengthy terms of 
imprisonment for homosexual activities which it was admitted affected no 
one but the participants. It is not for me to say whether this was right or 
wrong. It is certainly not the purpose of the lectures to say whether it was 
right or wrong, But it is the purpose of the lectures to give people the 
data on which to form an opinion on the matter. And hqw many have it? 
Yet no one who is sitting here tonight is fulfilling his duty as a citizen 
unless he can give a clear and intelligent reason for holding that the im- 
prisonment of these men was good, or else say what he is doing to get 
the law altered. 
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In Section 4 we deal with the means whereby man can prevent sexual 
intercourse from producing its natural result. | 

It is not the business of the lectures to say whether this interference ts 
right or wrong; only to impart facts. Contraception is widely used today. 
If it is used it is important that the users should know the advantages 
and disadvantages of the various methods, and be in a position to make 
an intelligent choice that will meet the particular circumstances of their 
case. I should perhaps make it clear why abortion is included. In this 
country people are imprisoned for procuring abortions; in Russia, abortions 
are provided in State clinics. It is our duty as citizens to make up our 
minds which of these courses of action is the better, and to have sensible 
reasons for our opinions. We cannot do so unless we know what abortion 
is and what its results are. ~ 

In Section 5 we deal with those diseases transmitted in sexual intercourse. 

In no other matter is ignorance more dangerous to the individual and 
society. Knowledge of prophylactic methods is important, I suppose that 
nowadays people agree that however deplorable certain sexual conduct may 
be it is better to indulge in it without catching venereal disease than to in- 
dulge in it and catch a disease, The opposite view savours of moral fanatic- 
ism; or of that complacency, which moved a tutor at Oxford to define 
gonorrhoea as ‘‘a disease which every gentleman has had, has got, or 
is going to have.”’ 

In Section 6 we deal with the ways in which society seeks to control and 
regulate sexual activity. 

Every citizen should be informed on this matter both for his own pro- 
tection and to enable him to judge of the justice of the laws for which he 
bears his share of responsibility. Yet few people have anything but a vague 
idea of what they are letting themselves in for when they marry. 

It should be noted that although, in accordance with the view that the 
whole course should be given by one person, Dr, Haire will take this part 
of the syllabus, he at his own request will be provided with expert legal 
assistance. 


The lectures will be illustrated by specially prepared diagrams which will 
be as clear and intelligible as possible. It has been found that many people 
can make little of the average medical diagram. We are doing our best 
to remedy this. 

When the lectures were considered it became clear that there was no 
suitable text book for the course. It is, therefore, intended to publish Dr. 
Haire’s lectures in book form; this will be the text book for future lectures.) 

For this is not intended to be an isolated effort. We hope to repeat the 
lectures year by year. We hope to get them duplicated by other doctors 
and in other places. For instance, we hope to give the course at Toynbee 
Hall. 


1. The publisher will be John Lane, The Bodley Head, and the price a popular one. 
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We believe that there is a large audience waiting for these lectures from 
medical students (who are often dreadfully ignorant on this subject) to 
almost everyone of matriculation standard of education. 

Finally, we look forward to the day when it will no longer be necessary 
to give these lectures. When we have demonstrated their practicability and 
utility we hope to get other bodies and educational authorities to take them 
over. Such a course should be included in the curriculum of every college 
and evening school in the country. 

Then, as I have said, at long last proper sex education in the home and 
the school should make adult sex education unnecessary. 


JANET CHANCE. 


Four Years at a Sex Education Centre. 


The Sex Education Centre™) was started in January 1929. The idea of 
a centre for public discussion and private consultation on sex matters arose 
out of the experience of work at a birth control centre where time only 
permits of dealing with the immediate matter of birth control technique. 

It was obvious there, that many of the women patients had no one to 
whom they could speak freely of their sex lives and that such nurses and 
doctors as they met in hospitals and clinics had not the time nor often the 
capacity and the inclination to deal with sex questions; and that much un- 
happiness arising from these causes might be avoided by even very 
elementary guidance. 

So far the work of the centre has been carried on, on a comparatively 
small scale and its chief value has been the ventilation of the idea that 
such work is needed. Since it commenced in Bow Road up to its present 
session in the Century Theatre, the work has included: lectures at the 
centre and outside; the provision of a library of books on sex questions; 
considerable correspondence and interviews on a large range of questions 
in which the enquiry could be dealt with without follow-up or detailed con- 
sultation; and finally those cases which have necessitated more prolonged 
and detailed consultation, enquiry and, where necessary, reference to the 
suitable doctor or hospital. 

The subjects dealt with in public lectures included the following : 
- The Sex Organs of the Human Body. 

The Growth of the Child in the nine months before Birth. 

What are we teaching our children about Religion and Sex? 

How do you get through the day? 

Birth Control. 

Sex education of Children. 


1. Sex Education Centre, Century Theatre, Archer Street, Westbourne Grove, W. 11. 
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Happiness in Marriage, or The Art of Marriage, or Physical ae 
in Marriage (by Dr. Helena Wright). 

Abortion. 

Distaste for the Marriage Relationship. 

Sex Habits in Children and Adults. 

Some Russian views on Sex and Marriage. 

Sexual Inhibitions (Dr. Blacker). 

‘‘Nerves’’ and the Marriage Relationship. 

‘*Self-Abuse’’ and how to treat it, 

Our Divorce Laws. (Mrs. Seaton-Tiedeman). 

The Right to Abortion (Stella Browne). 

Sex and Mental Health. 

A Hidden Problem in Marriage. 

Birth Control World-Wide. (Edith How-Martyn). 

Is Religious Belief compatible with Sound Sex Education? Affirmative, 
Dr. Helena Wright; Negative, Janet Chance, 

Sex Offence and the Law. (Mr. Stevenson). 

The Sex Morals of the Humanist. 

The Control of Sex between the ages of 18 and 25; Symposium, 

Venereal Disease. (Dr. Jones). 

Why are our Sex words either Scientific or Obscene? 

Medical prevention of V.D. in the War. (Ettie Rout), 

Sex Education; a specimen Lesson given in Schools. (Mary Adams). 

Is Sexual Freedom Desirable? Affirmative, R. B. Kerr; Negative, A. D. 
Howell-Smith, 

Is Variety of Sexual Experience Desirable. 

The difference in the approach of Men and Women to Love. 

D. H. Lawrence. 

The subjects dealt with in private consultations included the following : 

Miscellaneous Sex Enquiries. 

Premarital Advice. 

Impotence. 

Theysex;Act, 

Nervous Trouble Related to Sex, 

Birth Control. 

Unconsummated Marriage. 

Masturbation. 

Homosexuality, 

The understanding of the Sex Organs. 

Frigidity. 

Unwanted Pregnancy. 

Wanted Pregnancy. 

Sterilisation. 

Abdominal Exercises. 

Separation. 

Sex Education of Children, 
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The work has fully endorsed the conviction from which it sprang, 
namely, that sex harmony is of vital importance for the child, the adult 
and the citizen, and that such harmony is not attained instinctively and is 
not yet one of the aims of our average home and school training. 

One striking example of the need for such work is the failure of so many 
married women to achieve physical satisfaction in sexual intercourse and 
the consequent failure of men to achieve complete emotional and mental 
satisfaction in their married life. The solution of this problem has become 
one of the main branches of the centre’s work. No subject has aroused 
more interest at meetings or in private talks. One women’s Co-operative 
Guild of an attendance of about forty, adjourned its own meeting and came 
en masse to the centre to attend a lecture on Physical Happiness in Marriage, 
and the records give ghastly testimony to the degradation of Marriage, from 
the honeymoon, or even in one case from the very wedding night, into a 
rebellious endurance or a weary acquiesence on the part of the wife in a 
business which she considers she ‘‘owes’’ and from which she has never 
derived the slightest pleasure. ‘“‘I have listened to the cats screaming on 
the roof and thought that I could do that too,’’ was the shy testimony of a 
sensitive and idealistic woman to her suppressed hatred of the sex act. 
Another, showing the relation of a lack of birth control knowledge to the 
woman’s distaste for intercourse, remarked that her only method of birth 
control (not always successful either), was ‘‘to sit in a deck chair till my 
husband falls asleep.’’ A third case has three times decided to sue for a 
separation and after learning something of other women’s experience, brought 
a message of thanks from her husband ‘‘that now she knew something of 
what he had gone through.”’ 

At times it has seemed a fantastic thing to endeavour to introduce more 
physical satisfaction into the life of some middle-aged, ponderous, apathetic 
woman. But a study of even the least promising of such cases reveals how 
much more than just that, is involved. Such a case reveals a need under 
six of the seventeen headings given: Premarital advice; The Sex Act; Birth 
Control and Unwanted Pregnancy; Frigidity; Abdominal Exercises; and the 
Sex Education of the child. 

And what of the results? Certainly amongst individuals it is possible to 
point to definite benefits. There have been four sterilisations procured for 
- extreme cases; much education in the helpfulness of birth control and in- 
troduction to clinics and doctors; cases of married life renewed by the wife’s 
achievement of sexual pleasure; the obvious benefit to many of a place to 
which they could bring a secret worry without fear of ridicule or con- 
demnation; the provision of a platform for the frank discussion of all 
aspects of sex life and perhaps most of all the emphasis of the widespread 
need for such sex education and the provision of an object lesson of what 
can be attempted. f 
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prosecuted in the U.S.A.), and The Sex 
Education of Chidren. 


Author of New Babes for Old, 
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